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Abstract: Extended education services are expanding in Switzerland. Their quality depends
on the working conditions and well-being of staff. This study examined the relationships
between job demands, job resources and well-being using the job demands-resources ( JD-R)
model. 655 staff members from 113 extended education services from three Swiss cantons
participated in the three-wave study. Overall, staff reported low levels of job demands and
high levels of resources except for autonomy. Results provided support for the motivational
and health impairment processes proposed by the JD-R model, although not consistently for
both measurement intervals. The findings highlight the importance of focussing on working
conditions, especially when extended education services expand in the future.
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Introduction

High quality extended education depends largely on skills and competencies of staff
(Schüpbach, 2016; Vandell & Lao, 2016). To work professionally, apply these skills and
competencies, engage with the children, and provide a supportive environment, staff must be
in a workplace that fosters their motivation and well-being. Working conditions influence the
perception of job demands and resources at work and these in turn are connected to staff well-
being (Viernickel, Voss, Mauz, Gerstenberg, & Schumann, 2013). Staff well-being is seen as
“individuals’ positive evaluations of and healthy functioning in their work environment”
(Collie, Shapka, Perry, & Martin, 2015, p. 746). Healthy and satisfied employees perform
better, have a higher commitment and less turnover intentions (Rudow, 2017). This is good for
the children, as they benefit from lasting and trusting relationships with staff (Bloechliger &
Bauer, 2016). Furthermore, research in schools shows that teachers’ well-being is related to
student outcomes (e. g. Arens & Morin, 2016).

So far, we do not have any substantive knowledge about levels of job demands and
resources in Swiss extended education. Moreover, studies investigating effects of job de-
mands and resources with a longitudinal design are lacking. The present study aims to fill that
gap. To better understand and to investigate how aspects of the working environment have an
impact on the well-being of employees in extended education, we use the Job demands-
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resources ( JD-R) model (Bakker & Demerouti, 2017, see Figure 1). This model explains how
job demands and job resources affect outcomes by combining a health impairment and a
motivational process. The motivational process is driven by resources, which lead to work
engagement. Work engagement, in turn, is related to positive personal and organisational
outcomes, such as commitment or job satisfaction (Lesener, Gusy, & Wolter, 2019). Job
demands on the other hand can have a negative effect on health-related outcomes, especially
when resources are low. Being exposed to high job demands over time depletes employees’
resources, which leads to emotional exhaustion. Emotional exhaustion is the core component
of burnout and is related to negative health-related outcomes over time (Bakker & Demerouti,
2017).

Therefore, understanding the working conditions of extended education staff and their
connection with staff well-being helps to improve the quality of these services. Hence, this
study aims to analyse (1) the perceptions of extended education staff in three Swiss cantons
regarding the levels of a range of relevant job demands and job resources and (2) the rela-
tionships between job demands, job resources and positive and negative indicators of well-
being over time.

Context of the Study: Extended Education in Switzerland

In Switzerland, many extended education services have been established and/or expanded
their services in recent years (Schüpbach, 2014). These extended education services are
workplaces of teachers and other educational staff with a range of different qualifications in
education plus a large proportion of staff with a background outside education. To date, little is
known about their characteristics and working conditions.

In the Swiss federal system, the cantons have primary responsibility for education (Swiss
Conference of Cantonal Ministers of Education, 2018). Accordingly, the organization of
Swiss extended education services (and thereby the extent to which they are integrated into
schools) depends on the regulations of cantons but also on the initiative of the municipalities.
This means that services are very heterogeneous even within the country (Schüpbach, 2019).
The services are open to children and adolescents from the age of 4 (school entry) to the age of
16 (end of compulsory schooling), but not all services provide for all age groups. The extent of
services offered by different providers varies greatly. All services offer at least lunchtime care
(which includes lunch) on some days. Some also offer after-school and/or before-school care.
The focus of the extended education services is mostly on social competencies and supervised
recreation. Many also offer homework support. The services are often located within the
school but can also be located elsewhere, depending on the infrastructure of the school, the
municipality, but also on who the provider is (Schüpbach, 2019).
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